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Because vocabulary is so :L~portant in reading comprehension, 
the development of an extensive and accurate vocabulary is thought 
by such educators as Harris to be basic. In order to reach valid 
conclusions concerning the importance of vocabulary, studies of 
vocabulary running into millions of words can be found. However, the 
dearth of research directed to overlapping of vocabulary between basal 
readers and social studies textbooks is conspicuously lacking. 
The fact that many pupils encounter vocabulary difficulties 
is generally recognized. According to Gray the difficulties have 
a tendency to increase as the child begins to read more widely in the 
various curriculum fields. Faced with this problem it remains the 
job of the educator to determine practices and policies wherein the 
child benefits most. 
During the past decade one of the adverse criticisms is that 
there has been an inadequacy or repetitious presentations in textbooks 
and associated materials. The inadequacy of vocabulary presented in 
basal reading series has shared this criticism. Some educators have 
pointed out that there is a great vocabulary disparity among the reading 
and social studies books as a whole. Such educators as Vent and 
1 
2 
Peterson have noted a lack of correlation and overlap between the 
vocabulary of the readers and social studies. 
Russell has said that "the size and usefulness of a child's 
stock of words are one of the most important £actors in his reading 
and general school success. 111 With this thought in mini, the importance 
of having a close correlation and overlap among vocabularies used 
throughout the school curriculwn plays a key role in the educational 
development or the child. Fducators are well aware that no matter what 
the future holds for a student, his skill in handling vocabulary will 
play one of the key roles throughout his entire life. 
A small vocabulary will not begin to affect their reading 
much until some time in the third grade, when they begin to 
branch out more widely in their reading. Then, and in later 
grades their vocabularies will be closely related to their 
reading and other school success.2 
The educators are cognizant of the macy important values which 
are inherent in reading and do not wish to lose sight of them, but one 
of the immediate concerns has to do with the solution of vocabulary 
problems which the intermediate curriculum presents. 
The enriched envirom.ent of our affluent society brings new 
problems to the educators. The children of today live in a world of 
words, seeing them in books, magazines, newspapers, on TV, and on signs 
as they travel. Some educators thus believe that a new approach is 
necessary. If the skills are skillfully taught and mastered, perhaps 
1navid H. Russell, Children Learn to Read (Chicago: G:llm and 
Company, 1961), P• 26,. . 
2~., P• 26.5. 
3 
there is not the necessity for such uniformity in vocabulary. But 
there again understanding lags for the student who has failed in his 
mastery of skills. 
Socher, Treacy, and others have found through research that 
general reading instruction and vocabulary do not meet all the needs 
of the child when reading from the social studies area. 
In one summary of reading studies Traxler concluded that 
when the various stuQ.ies of the relationship between general 
reading ability and reading ability in different areas are 
considered as a group, it is apparent that there is a great 
deal in canmon between reading in general, and that improvement 
in general reading ability should have a favorable influence 
upon ability to read in a specified field. However, the 
correlations are by no means perfect, and it seems clear that 
in addition to training in general reading skill, there is a 
definite need for instruction in the reading skills peculiar 
to each field.3 
Fducators have long since concluded that specialized instruction 
in reading in the content fields will help pupils overcome difficulties 
of specialized vocabulary. Carter and McGinnis say: 11 F.a.ch teacher in 
the content fields is responsible for developing background and mental 
content in his area of concentration and for increasing the special 
and technical vocabulary of his subject.n4 
It has been noted that man;r children, who on a standardized 
reading test are achieving the norm for a specific grade, require 
special assistance if they are to use at all profitably the books intended 
for that grade. "Preparation to read in science or social studies is as 
3Robert Karlin, "Research in Reading, 11 Elementary English, 
XXXVII (March, 1960), PP• 177-183. 
4Homer L. J. l.ia.rter and Dorothy J. 1'1'..cGinnis, Teaching Ind.i viduals 
to Read (Boston: D.C. Heath and Company, 1962), p. 99. 
4 
important as guidance in reading selections from readers. 115 Sought 
for outcomes will only be realized when pupils develop facility in 
using an available tool which possesses many facets. Reading, of 
course, is this meritorious tool. Since every teacher deals with 
reading, attention should be directed unstintingly to uniformity of 
vocabulary in every area. However, Betts points out that 11vocabulary 
building is no longer believed to be the compartmentalized work of the 
reading period. Vocabularies are increased through work in the various 
subject-matter fields."6 
At the intermediate level special attention is given to word 
meaning, the function of words, and figurative language to help increase 
pupils 1 vocabulary and aid them in comprehending literal and inferential 
meaning. Therefore, the use and introduction of words within the 
understanding, comprehension, and ability of the child regardless of 
the subject area is extremely vital. 
Fullmer and Kelson in commenting on the matter of vocabulary 
~ortance have written: 
Perhaps because of its relationship to educationa:L 
activities, the vocabulary of children has been of great 
interest to the educator. Investigators, therefore, have 
studied the vocabularies of elementary school reading 
matter. These vocabulary investigations have more or less 
assisted teachers and writers to produce materials that 
are within the comprehension of average children living 
in average communities.7 
5Karlin, loc. cit., p. 180. 
6
.Emmett A. Betts, The Prevention and CoITection of Reading 
Difficulties (Evanston: Row, Peterson and Comparzy-, 193g1, P• fb: 
7naniel W. Fullmer and Clifford J. Kolson, "A Beginning Reading 
Vocabulary, n Journal of Education Research, Vol. 54, Number 7 (March, 
1961), pp. 270. 
5 
Since there is general agreement among teachers and administrators 
that reading materials should be related to the other activities of the 
class, emphasis should be placed upon sufficient vocabulary overlap 
between reading and social studies that sight recognition of words is 
facilitated. The content area would then be more pleasurable reading 
as well as more comprehensive. "The perception of unfamiliar words 
requires greater attention to the detailed composition of the word. 118 
This is further reinforced by Huey who says: 
PerceiVing being an act, it is, like all other things we 
do, per.formed more easi1¥" with ea.ch repetition of the act. 
Repetition progressively frees the mind from attention to 
details, makes facile the total act, shortens the time, and 
reduces the extent to which consciousness must concern itself 
with the process.9 
level of comprehension refers to the difficulty of the material 
a child can read with understanding. Such being the case, educators 
endeavor to develop overlapping vocabularies sufficient to provide for 
horizontal articulation between reading and social studies. In 
support of this view, Carter and McGimis say: 
The child must grow into a versatile and independent 
reader so as to become proficient in different subject 
fields. Versatility and independence in reading are to 
a large degree dependent upon the quantity and quality or 
one's storehouse of words.10 
8Anderson and Dearborn, The Psychology of Teaching Reading 
(New York: The Ronald Press Compacy, 195'2), p. 202. 
9F.dmond Burke Huey, The Psychologz and Pedagogy of Reading 
{New York: The Macmillan Company, 1908), p. 104. 
10carter and McGinnis, C>,E• cit. 1 P• 74. 
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It is not the purpose o£ this study to determine the relation 
of an overlapping vocabulary to comprehension or word recognition. 
Rather, it is an attempt to discover from samplings to what, if arr:r, 
extent there is overlap in vocabulary between the basal readers used 
at third grade level, as well as the one used during the first semester 
at fourth grade level, and the fourth grade social studies textbook. 
Specifically, the books used in this investigation were: Streets and 
Roads, More Streets and Roads, Ti.mes and Places, and Ma.pl Lands. 
CHAPTER II 
REU'l'ED IillSEARCH 
Cotmtless studies have been made in an effort to dev-elop a 
satisfactory core vocabulary ai·ound which texts should be desiened. 
less research, but some, has been done in comparison of vocabularies 
in the particular area of social studies and reading. Eost of these 
studies uere done in the late 1920 's and in the 1930 's. ;Jlule proof 
of this belief cannot be supported positively, it has been deternined 
that there is not the correlation and ov-erlap in the vocabularies to 
be desired i."'1. these two sub;ject areas. Peterson, for one, 11 found the 
readability of social studies texts to be unsa tisfacto17. 1• 11 
Vent, however, has said that u1n a field with as man,y verbal 
learnings as occur in the social studies it should be exnected that close 
relationships exist between reading skills aJld achiever.10nt in social 
12 
studies. 11 A review of all available evidence led Traxler and To1msend 
to conclude that there is 11 a great deal in comm.on between readinc; in a 
single field and reading in general. 11 13 
According to Ii.ussell ttno child has boon taught to read effectively 
until he can read in the v-o.rious content fields, such as health, 
1111social Studies, 11 Encyclooedia of Educational Hesearch (Hew 
York: The lfacHillan Company, 1960), p. 1309. 
12-n . , l'"'l ~.,, p. .) o. 
lJibid., P• 1305. 
7 
8 
arithmetic, and social studies. 11 14 Vocabulary development is an integral 
part of the process of learning to read regardless of the area wherein 
words are utilized or encountered. 
Incidental learning of vocabulary takes place largely 
in two ways. Ma.inly it occurs as the child is reading 
to himself. The material should contain few words 
which he does not know, a1JQ. the concepts must all be 
within his understanding.15 
Having been introduced to a word in his basal reader is one 
wq to insure that a word will be within the child's understanding when 
he is confronted with the word in his independent reading of social 
studies. In opposition to this point of view, educators have still not 
resolved the problem raised by Rousseau and others of how much the child 
should be let alone in his development, and in this instance with 
concern for vocabulary development. Nevertheless, all teachers 
definitely support the necessity of some instruction in word recognition. 
Gray expressed the feeling of many leading educators when he 
stated: "Reading in social studies requires a broad general vocabulary. 
The facts, ideas, a:rrl principles of the social sciences are themselves 
inevitable sources of difficulty. 1116 This problem can be partially 
circumvented by overlapping vocabularies to a greater degree. As GrEzy" 
further states: 11When a printed word is completely familiar, we respond 
14Russell, op• cit., P• 359. 
l5J. Murray Lee and Dorris May Lee, The Child and His Curriculum 
(New York: Appleton-Century-Crofts, Inc., 1960), p. 261. 
l.6william S. Gray & others, Rea · in General Education 
~Washington, D.C.: American Council on Education, 19 0 , P• 7. 
to it automatically and are scarcely aware of the details of its 
form.ul7 
Q:>erating on this premise, educators have made available a 
number of vocabuJ.ary lists, representing the results of word counts 
totalling millions of words. 
These lists have been extensively used by the writers 
of books f' or children. They have been very helpful in 
encouraging the simplification of' vocabulary in children's 
books and in bringing about a greater agreement on the 
words that should form the core vocabulary of basal readers 
and other school books. Among the most widely used 
vocabulary lists are those by Thorndike, Gates, Horn, 
Buckingham & Dolch, Stone18and Durrell, and the technical 
vocabulary lists by Cole. 
9 
"In general, such word lists have been made up on the basis of 
their frequency of use in different situations, such as their occUITence 
in well-knorrn books or newspapers, or appearance in children's writings.nl9 
Since the early 1930 1s a number of word lists have appeared which are 
composites of other lists. Consequently teachers, curriculum workers, 
as well as textbook writers have some good guides as to the most 
useful words for children to knoW. 
The following statement by Harris describes the value of this 
effort: 
As a result of studies, a good start has been made 
in the publishing of textbooks in which careful attention 
has been given to the avoidance of an unnecessary 
l7William s. Gray, On Their <Mn in Read:i;lg (Chicago: Scott, 
Foresman and Company, 1960), P• !82. 
l8 11Reading Vocabulary," Encyclopedia of Modern F.ducation 
(New York: Philosophical Library Inc., 1943), P• 660. 
l9Russell, op. cit., P• 240. 
vocabularJ burden. The selection of textbooks which 
avoid the use of complicated verbiage is one wa:y to 
reduce vocabulary problems to teachable -proportions. 
The vocabulary problem is more acute in the textbooks 
of the co~tent subjects than it is in general reading 
material. 0 
10 
.All teachers are a:ware that some words appear in practically 
all reading matter and that there are, in addition to these, a vast 
munber which seldo:r:J. occur. ·,fords with unusual appearance are often 
more easily recognizable than ones thought common, irl.thout 
unusual appearance. One of the very early word lists was the one 
published by Child Study Com.nittee of the International Kindergarten 
Union comprised of 2,596 words. 
'I'hen ca..-ne Gates H.eadi.."1.g Vocabulary for the PrL"1o.ry Grades. 
His list consisted of about 1,500 Hords based on six previous studies. 
This is still probably the best single source for checking lrords that 
should ordinarily appear in the basic reading vocabulary of the 
primar.r grades. 
Dolch took the aforementioned lists and along uith that of 
';Iheeler-Howell developed what is probably the most widely used basic sight 
vocabular'J. A list of 220 words co:r.unon to the three studies resulted. 
This basic sight vocabulary was checked against thousand uord. samplings 
in four subjects. It was found to include about 60;& of the runnL"1g 
words in most of the books for Gr-ade Four. 
This list may well be called 'basic 1 because it 
included the 'service 1rords 1 that are used in all writing, 
York: 
20
.Albcrt J. Harris, How to Increase Readinp: Ability (Neu 
David i1cY~y Company, Inc., 1961), p. 406. 
no matter on what subject. It is to be especially noted 
that this basic vocabula!"J includes no nouns. Nouns 
cannot be of universal use because each noun is tied 
to special subject matter.21 
Durrell has developed a word list which has proved quite 
11 
useful in Grade Four. His list is made up of roughly 600 to 800 words. 
He has stated that 11 in order to provide the careful development of 
sight vocabulary and the constant practice required for successful 
corrective work in reading, a narrow vocabulary of well chosen words 
is necessary."22 
The vocabulary of children's letters written in life outside 
of the school was studied by Fitzgerald. His findings showed that 
112,lo6 words occurred eight or more times for the fourth, fifth, and 
sixth grade levels. Two thousand of the words were used in all three 
grades • 1123 
Icrge and Thorndike's Teacher's Word Book of 30,000 Words is 
a revision and extension of perhaps the best-known standard word 
lists. A teacher may use this list in guiding his or her treatment 
of words that occur in the readers, supplementary readers, textbooks, 
and other material to be read by a class. In pointing out how to use 
the list it was stated: 
21
.Ecxward w. Dolch, Teaching Primary Readi!l$ (Champaign: 
Garrard Press, 1941), PP• 249-265. 
22Donald D. Durrell, 11A Vocabulary for Corrective Reading," 
Elementary English Review, XI (April, 1934), pp. 106-109. 
23James A. Fitzgerald, 11 The Vocabulary of Children's Letters 
Written in Life Outside the School, 11 Elementary School Journal, 
XXXIV (January, 1934), PP• 358-370. 
A teacher should decide, concerning many words which 
occur in books or articles to be read by the class, 
whether to have the class learn the word well enough 
so that the ability to know the sound and the important 
meaning or meanings of the word when they see it will be 
a permanent part of their stock of word knowledge, or 
merely inform them of its meaning temporarily so that 
they can underst~ and enjoy the reading matter in 
which it occurs.24 
The forerunners of the previously cited edition were.'.£!!! 
Teacher's Word Book, published in 1921 and containing 10,000 words, 
and The Teacher's Word Book of 20,000 Words, published in 1932. 
12 
Wide sampling of adult writing including children's literature was the 
basis for these two counts. These books indicate in which thousand 
each word falls as to frequency, but makes no reference to different 
meanings of the same word. The third volume which was published in 
1944 lists words in terms of their frequency of appearance per 
1,000,000 running words, per 4,ooo,ooo running words, and in magazines, 
juvenile books, and semantic counts. It has been noted that in 
Thorndike's list many of the words are unfamiliar to children. 
Henry D. Rinsland. developed a list of over 25,ooo words based 
on one of the most careful counts of children's writing vocabulary 
obtained from over 1001 000 individual letters, stories, projects, 
etc. in grades from one to eight. His list gives frequency of 
occurrence of the words in children's writings by grade. 
Dale's 3000 Words is a list of that many words which are supposedly 
known by 80% of fourth graders. He developed his list from one of 
24F.cI.ward L. Thorndike and Irving Lorge, The Teacher's Word 
Book of 303000 Words (New York: Bureau or Publications: Teachers 
College, Columbia University, 1944), P• xi. 
10,000 words and did it not on the basis of frequency but on under-
standing of meaning. 
The importance of meaning in vocabulary has been surnmarl.zed 
by Russell. "If a particular word is valuable, according to a word 
list, and if a child or group need to use the word frequent:cy- in 
social studies or other actiVities, it probably merits careful study 
in terms of both recognition and meaning. 1125 
For a study concerned with vocabulary overlap the results of 
the combined efforts of B.R. Buckingham and Edward w. Dolch is 
perhaps the most pertinent. A Combined Word List as it is called 
is one of the most useful of the combined lists of frequent:cy- used 
words. It is based on some 10 different vocabulary studies and shows 
their overlapping and comparative ratings by giving after each work 
the studies in which it appears and the grade or frequency assigned 
by each study. 
Social studies books are written in units. Dolch has this to 
say about the planning: "The low frequency of important words which 
one would think would certainly have been in nearly all of the books 
suggests much oversight on the part of the persons planning or writing 
up these units. 1126 Statements such as this help substantiate the 
belief that children should not 11puzzle" but recognize instantly. 
Dolch believes that the child should be challenged but not discouraged. 
Press, 
25Russell, ?P• cit., p. 281. 
26Eclward W. Dolch, Problems in Readi?l§ (Champaign: 
1948)' p. 139. 
Garrard 
He says that 11 the endeavor is made to enrich his experiences so that 
everything in his book, when he gets his book, is meaningful and 
interesting. n27 
As Mc Kee states, this can be a realization for each child: 
If the materials as a whole, as well as the particular 
words, are intelligible, silent reading may be a thorough'.cy' 
meaningful experience, provided the pupil can recognize 
words with sufficient ease, speed, and accuracy to permit 
him to direct his attention primarily to the thought.28 
Inclusion of too :rnaI.\Y' unknown or difficult words blocks 
comprehension and retards interest in reading regardless of the area. 
Poverty of vocabulary has been offered as a possible explanation for 
inability to think in content areas. Gray alleges that "nobody has 
studied sufficiently the extent to which teclmical words in various 
school subjects introduce vocabulary difficulties. 1129 
According to Russell one of the common reading problems in the 
content fields is the teclmical vocabulary. In support of this View he says: 
Because different content areas have problems peculiar 
to each area, the elementary teacher may do some teaching 
of reading in the social studies period. At any level 
the teacher will work with pupils where they are to help 
solve their reading problems by direct attack on the 
materials with which the children are working.30 
27~., P• 348. 
28Paul McKee, "Vocabular.r Development, 11 The Teaching of Reading, 
Thirty-sixth Yearbook of the National Society for the study of 
:Education, Part I (Bloomington, Ill. : Public School Publishing Co., 
1937), PP• 287-295. 
29William s. Gray, "Reading Readiness in Content Subjects," 
Elementary School Journal, Vol. 42 (May, 1942) 1 pp. 645-646. 
30Russell1 op. cit., PP• 360-361. 
CHAPTER III 
THE PROBLEM UNDER STUDY 
Nature of the Problem 
All of the words that everyone needs in the content area 
cannot be taught in reading, so there is need to utilize all reliable 
research in vocabulary overlap to improve the program to obtain better 
results. 
As has been pointed out, the vocabulary problem is more 
acute in the textbooks of the content subjects than it is in general 
reading material. If it can be determined to what extent there is 
vocabulary overlap between the two--reading and a content area subject, 
social studies--the findings could give weight to the hypothesis that 
a considerable amount of difficulty in social studies is due to lack 
of sufficient overlap in the vocabularies. 
Gray has suggested that poverty of vocabulary is a possible 
explanation for inability to think in content areas. Is it possible 
that children meet new words at such a rate in social studies that 
they are unable to assimilate them? 
Inclusion of too many unknown or difficult words retards 
interest in reading. If a child is familiar with his vocabulary, he 
can read with greater ease and direct his attention to the realization 
15 
of his immediate goal. In this way, reading and other curricular 
fields are reciprocally related. 
Iiistow has advanced the criticism that there is too much 
"telling" in social studies at the intermediate level. Is this 
necessary because, as pointed out by Harris, too ma.11V textbooks are 
loaded with unnecessary rare and technical words? It is not the 
pQ'l.:'pOse of this study to resolve whether or not the social studies 
textbook, Man;r Lands, is loaded with unnecessary rare and technical 
words. However, in making a comparative study of samplings from the 
vocabularies of both the basal reader and social studies text, the 
data should reveal some meaningful facts relative to the percentage 
of technical words which do overlap. 
As indicated earlier, the small vocabula..·•·y of a child begins 
16 
to effect his school success about the time he enters the intermediate 
grades. For this reason, it seems a step in the right direction to 
compare, by sampling, the vocabulary of the basal readers used at 
third grade level and first semester fourth grade level with the 
vocabulary of the social studies material covered during the first 
half of the year in fourth grade. By so doing, it is hoped to discover 
to what, if any, extent there is overlapping between the vocabularies 
of the basal reading series and the social studies textbook. 
The increasing demands made upon the reader today are often 
accompanied by difficulties in word recognition. It is realized 
that "in the child 1 s mental ability lie the possibilities and powers 
17 
of acquiring a vocabulary.n3l Findings of Pressey and Gates support 
the view that a wide vocabulary is essential if one is to read with 
ease and understanding. Man's growth in ideas has always been 
accompanied by a corresponding expansion of vocabulary. In recognition 
of these facts, it is the intent of this investigation to determine 
if there is any significant overlap in vocabulary in the areas 
previously identified. 
Specifically this investigation will attempt to answer the 
following questions: 
1. Degree of vocabulary overlap found between the sight 
vocabulary of the two basal reading books completed at 
the end of Grade Three and two units selected at random 
from the first half of the social studies textbook 
recommended for use in Grade Four. 
2. Degree of vocabulary overlap round between the sight 
vocabulary of one Grade Four basal reader of the 
same series an mentioned above and the same two social 
studies units cited in #1. 
3. Is it likely that certain classes of words included be 
repeated in the social studies books when first introduced 
in the basal reader series or are certain classes of 
words likely to appear in the social studies book for 
the original exposure? 
33.rowler D. Brooks, The Applied Pslcholog,y of Reading (New 
York: D • .Appleton and Company, 1926), P• o. 
18 
l-lethod of Procedure 
. 32 Two basal readers at tlu.rd grade level, one basal reader 
c.i.t fourth grade levei,33 and a social studies book for fourth grade34 
conprioe the textbooks analyzed in this study. For purposGG of the 
study, the texts involved shall be referred to as S-R, IJSR, T-P, 
Inasmuch as children catering fourth grade have at the time 
of entry to that grade only the sight vocabulary learned during the 
first three grades, sam;1lings were used from S-R and lJSR. 
The lillitation that underachievers had not been introduced 
to third grade sight vocabul~-y was taken into consideration. Since 
grouping in reading is a com.>J.on practice, there are children who attempt 
to read from a fourth grade social studies book that are only ready to 
start reading fron a 31 basal reader. These youngstero comprise a very 
small percentage of the entire class population, so the assumption that 
the majority of the class ha.s been subjected to the same basic sight 
vocabula~J is a feasible one. 
'I'he study to determine the extent of overlap in vocabula!"IJ 
between the basal reading series and the social studies deals only 
with the use of new words introduced from the basal readers. It can 
32Williazn s. Gray, A. Sterl Artle:r, Ifay Hill Arbuthnot 
Streets and l1oads (Chicago: Scott, l?oresman and Com;'Jany, 1952). 
Gray, Artley, Arbuthnot, Hore Streets and Roads (Chicago: Scott, 
Foresman and Company, 1956.) 
JJ.T. ]- . s ,, A ~+ 1 I " H 11 1vi •. Llam • Li1.~ay, • ::i,,er Art:..ey, hay itl_ Arbutlmot, 
Tines and Places (Chicago: Scott, Foresnan and Company, 19.5h.) 
34lhny Lmcls (Hew York: Hand 11cNally and Company, 1961.) 
19 
be assumed that the other words used throughout the basal reader were 
part of the basic sight vocabulary and had been introduced earlier. 
The sampling for the purpose of this study taken from NL 
consisted of two units from the text. Since units are centers of 
thought, it seemed reasonable to choose material in this way rather 
than choosing pages at random. The units chosen were ones studied 
during the first half of the school year. These units cover material 
about entirely different sections of the world. Words used to describe 
the varied characteristics of the people and their lands is necessarily 
quite diversified. The first unit selected was "Jungle Sights and 
Sounds, 11 pages 49-82. The other one was "Along the Blue Mediterranean, 11 
pages 105-120. The sampling included forty-eight pages consisting of 
17 ,500 running words. The number of words was determined by first 
counting the words on an entire page. Naxt it was noted that in the 
book, ML, one hundred words occupied fourteen lines of space on the 
page. Then all lines of the sampling were counted to finally determine 
the 17,500 words. 
The decision to use a sampling f'rom the text rather than to 
use all of the material found in the book was based primarily on the 
supposition that the book was constructed around the basic sight words 
that are customarily built into a quality text appropriate to fourth 
grade level. Dolch has said that "books have been edited for fourth 
grade on the assumption that the children would by that t:iJne know- the 
first 2500 words of the Thorndike list. 1135 
35Dolch, Teaching Primary Reading, P• 251. 
20 
Since the children use the fourth grade basal reader simultaneously 
with the social studies covered during the first semester of the year, 
the new words introduced in T-P were used for the study as well as new 
words from S-R and I1SR. Again, T-P is the first of two basal readers 
used at the fourth grade level. 
It was found that the 220 Dolch Word List had been used through-
out all three of the basal readers used in the study. The same held 
true for the "Instant Words" and the Kyte list. Eighty-six percent 
of the words from the 220 Dolch Word List appeared in the sampling from 
ML. Eighty percent of the "Instant ·words 11 and 66% of the list compiled 
by Ky-te also appeared in the sampling from the social studies text. 
The 1350 new words introduced in S-R and HSR, the basal third 
grade readers, and T-P, basal fourth grade reader, were listed in 
alphabetical order. All words from ML, the social studies textbook 
appropriate to fourth grade, were arranged in alphabetical order. 
When a composite of the lists from the books mentioned above was made, 
this yielded a master list of 2,353 alphabetically arranged words 
which served as the basis for comparison. 
As a first step, the words of the basal readers were checked 
against those of the social studies for identical vocabulary overlapping. 
To further extend the findings of the study, the composite 
list was checked for vocabulary overlap of derivatives. In making 
the comparison of the vocabulary overlap of derivatives between the 
basal readers and social studies book, the identical words made use 
of in the first count for identical vocabulary overlap were disregarded. 
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Also an analysis was made of the vocabularies of the afore-
mentioned books with respect to the overlap of technical words. For 
purposes of this study technical words have reference to word classes 
as follows and they have been indicated in the list according to letter 
which precedes to identify the class to which the word is allocated: 
a. Proper names of places. 
b. Words pertaining to land and water features. 
c. Names of products and resources. 
d. Words applying to transportation. 
e. Words applying to distance an::l direction. 
f. Words applying to human occupation. 
g. Words applying to climate and weather. 








A1JALYSIS OJ!' DATA 
Results 
TABLE 1 
JJJALYSIS OF VOCABULARY OVERLAP BEIWEEN BASAL 
READER Alil'D SOCIAL STUDIES TEXT 
Words Overlap 
Identical Derivative 
899 192 64 
451 37 11 
1370 
2720 229 75 
Percentage a.~ 2.8 
Between T-P and ML 1.36 .4 







Out of a total 2720 words comprising the composite vocabulary 
of both the basal readers and the social studies book 229 words, or 
8.4%, were iderrtical to both lists. Seventy-five derivatives, or 2.8% 
appear in both lists. 
When identical words and derivative words are combined, Jol.~ 
words, or 11.2% are found in both lists. 
~Ihen the vocabulary data for the fourth grade reader and social studies 
book, based on 37 identical words plus 11 derivatives for a total of 48 
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words, are studied the overlap i::l 1. 76?6. 
The table that follows is a result of analysis of specialized 
vocabulary in terms of technical words as classified in the table. 
TABLE 2 
ANALYSIS OF OVERLllP OF TECHNICAL WORDS 
ACCORDING TO CLASSI<S 
SR MSR lv1L Total Identical 7& of 
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Designation TP words words overlap overlap 
a. Proper nam.cs of places 7 24 31 1 3 
b. ~fords pertaining to 
land & water features ll. 46 57 9 17 
c. Hames of products 
and resources 191 65 84 10 12 
d. Words applying to 
transportation 17 29 46 11~ 30 
e. Words applying to 
distance & direction 6 9 15 6 40 
f. ':fords applying to 
human occupation lll 17 35 2 6 
g. ';lords applying to 
climate & weather 4 22 26 12 46 
h. Words applying to 
time, months, and 
seasons 13 24 37 2 5 
Total 95 236 331 56 17 
This table reveals that out of 331 technical words 56 words, 
or 17%, were identical to both the readers and social studies book. 
Conclusions 
Within the limits of the sample earlier described evidence 
would indicate that the extent of vocabulary overlap, i.e. 11.7%, 
is extremely small. Since overlap is so small one can conclude that 
transfer of sight vocabulary from basal reader to social studies 
textbook reading will be very minor. The teacher will, therefore, 
have to direct more of her attention to the development of more 
effective reading skills to enable the child to attack unfamiliar 
words. 
While proof of this belief cannot be supported positively, 
evidence indicates that because of the diversity of words used one 
can not rely on a basic basal vocabulary list of the basal render 
series to help the teacher 6ive the students the vocabulary back-
e;round that will enable them to go from one text to another with 
ease. 
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The facts presented provide clear evidence that many technical 
words are introduced in the social studies textbook which were not 
introduced in the basal readers. Since the overlap is so small, one 
can conclude that in all probability there is validity in choosing 
texts that have an internal consistency built into the basal reader 
and the social studies book. 
Recommendations and Implications· 
It is true that pupils need to meet new ~-rords but not unless 
they can meet them at such a rate as to be assimilated. To find 
that classes year after year meet nearly 89% unfamiliar words found 
in social studies materials, as findings from this study might 
indicr<.te, implies that this problem should be considered in the 
selection and adoption of texts for intermediate grades. This, also, 
has implications for classroom teachers when they consider approaches 
to use in helping children master social studies. Does the pre-
determined control of vocabulary used by one basal reading series 
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tend to limit a child 1 s vocabular<J'? A co-basal program in reading is 
one recomnendation to aid in the alleviation of this problem. Children 
are in this way given wider opportunity for vocabulary growth. 
Inasmuch as the reading material assigned to children during 
the intermediate grades i..l1.Cludes an increasing number of tm..far.i.iliar 
and technical words, it is highly important that they be able to 
recognize as many words as possible by sight. Care must be taken 
by the teacher not to overload the student. Assluning that there is 
not enough overlap in the two areas arxi possibly too much load for 
highly successful children results, it would be well if textbook 
companies would make a stringent effort to expand their vocabulary 
overlap be-.rond the basic lists recommended for instant sight words. 
Frequent ref eronce has been nade to the technical vocabulary 
of the content areas. The inference is that there may be danger in 
choosing a social studies text that does not have the same design 
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in an attempt at vocabulary control that the basal reader used by the 
children has. If it can be asswned that this conclusion is a valid 
one, basal readers and social studies books which have a built-in 
internal consistency are recom..'llended for close consideration in 
establishing book lists. In all probability, the adoption of a 
different social studies or series when one equally representative is 
to be found in the same textbook compaey is poor judgment. 
Vocabularies will increase outside of school due to television, 
moving pictures, signboards, etc. They will continue to increase 
through new scientific knowledge that is increasing at a rampant 
pace. The vocabulary must take advantage of children's experiences. 
Basal reading series differ significantly in this respect. Therefore, 
pupils must be given wide opportunity for extensive supplementary 
reading on an individualized basis. 
At intermediate level there is in all probability too much 
emphasis placed on the reading period per se. The stories found in 
fourth grade readers are delightful little stories rrl.th some human 
interest. But, at this level, youngsters are entering a phase of 
education where reading to learn has a tremendous significance. 
Reading with beautiful expression becomes less important and delving 
for new knowledge, information, and concepts becomes more essential. 
Therefore, using content area textbooks as the basis of the reading 
curriculum to replace the traditional reading period at intermediate 
level is recommended. 
APPENDIX 
This appendix contains statistical data relative to the 
study. To aid in interpretation the following code has been 
used: 
-l~ ~fords from Times and Pl~. 
BR Basal Reader. 
SS Social Studies. 
TW Technical Words as defined on page 21. 
a Proper na.i~es of places. 
b l·fords pertaining to land and irater features. 














distance and direction. 
human occupation. 
climate and 1 reather. 
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